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	SOURCE-BASED QUESTIONS
	

	
	

	1.1
	The following Learning Outcomes and Assessment Standards were used to assess candidates in this question paper:
	

	
	
	

	
	
	
	

	
	LEARNING OUTCOMES

ASSESSMENT STANDARDS

The ability of the learner to: 

Learning

Outcome 1

(Historical enquiry)

1.  Formulate questions to analyse concepts for investigation within the context of what is being studied. (Not for examination purposes.)

2.  Access a variety of relevant sources of information in order to carry out an investigation. (Not for examination purposes.)

3.  Interpret and evaluate information and data from sources.

4. Engage with sources of information evaluating the usefulness of the sources for the task, including stereotypes, subjectivity and gaps in the evidence available to the learners.

Learning 

Outcome 2

(Historical concepts)

1. Analyse historical concepts as social constructs. 

2. Examine and explain the dynamics of changing power relations within the societies studied.

3. Compare and contrast interpretations and perspectives of events, people’s actions and changes in order to draw independent conclusions about the actions or events.

Learning 

Outcome 3

(Knowledge construction and communication)

1. Identify when an interpretation of statistics may be controversial and engage critically with the conclusions presented by the data.

2. Synthesise information to construct an original argument using evidence to support the argument.

3. Sustain and defend a coherent and balanced argument with evidence provided and independently accessed. 

4. Communicate knowledge and understanding in a variety of ways including discussion (written and oral), debate, creating a piece of historical writing using a variety of genres, research assignments, graphics, oral presentation.


	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	1.2
	The following levels of questions were used to assess source-based questions:
	

	
	
	
	

	
	LEVELS OF SOURCE-BASED QUESTIONS

LEVEL 1 (L 1)

· Extract relevant information and data from the 


sources.

· Organise information logically.

· Explain historical concepts.
LEVEL 2 (L 2)

· Categorise appropriate or relevant source of   

information provided to answer the questions


raised.
· Analyse the information and data gathered from a variety of sources.

· Evaluate the sources of information provided to
assess the appropriateness of the sources for the task.
LEVEL 3 (L 3)

· Interpret and evaluate information and data from the sources.

· Engage with sources of information evaluating the usefulness of the sources for the task taking into account stereotypes, subjectivity and gaps in the evidence available.

· Analyse historical concepts as social constructs.

· Examine and explain the dynamics of changing power relations within the aspects of societies studied.

· Compare and contrast interpretations and perspectives of peoples’ actions or events and changes to draw independent conclusions about the actions or events.

· Identify when an interpretation of statistics may be controversial and engage critically with the conclusions presented by the data.


	

	
	
	
	

	1.3
	The following table indicates how to assess source-based questions:
	

	
	
	
	

	
	· In the marking of source-based questions credit needs to be given to any other valid and relevant viewpoints, arguments, evidence or examples.

· In the allocation of marks emphasis should be placed on how the requirements of the question have been addressed.
· In the marking guideline the requirements of the question (skills that need to be addressed) as well as the level of the question are indicated in italics.
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	EXTENDED WRITING
	

	
	

	2.1
	The extended writing questions focus on one of the following levels:
	

	
	
	
	

	
	LEVELS OF QUESTIONS

Level 1

· Discuss or describe according to a given line of argument set out in the extended writing question.

· Plan and construct an argument based on evidence, using the evidence to reach a conclusion.
Level 2

· Synthesise information to construct an original argument

using evidence to support the argument.

· Sustain and defend a coherent and balanced argument with 

evidence.

· Write clearly and coherently in constructing the argument. 


	

	
	
	
	

	2.2
	Marking of extended writing
	

	
	
	
	

	
	· MARKERS MUST BE AWARE THAT THE CONTENT OF THE ANSWER WILL BE GUIDED BY THE TEXTBOOKS IN USE AT THE PARTICULAR CENTRE.
· CANDIDATES MAY HAVE ANY OTHER RELEVANT INTRODUCTION AND OR CONCLUSION THAN THOSE INCLUDED IN A SPECIFIC EXTENDED WRITING MARKING GUIDELINE.
· IN ASSESSING THE OPEN-ENDED SOURCE-BASED QUESTIONS CANDIDATES SHOULD BE GIVEN CREDIT FOR ANY OTHER RELEVANT RESPONSE.
	

	
	
	
	

	
	Global assessment of extended writing
	

	
	
	
	

	
	The extended writing will be assessed holistically (globally). This approach requires the educator to score the overall product as a whole, without scoring the component parts separately. This approach encourages the learner to offer an individual opinion by using selected factual evidence to support an argument. The learner will not be required to simply regurgitate "facts" in order to achieve a high mark. This approach discourages learners from preparing "model" answers and reproducing them without taking into account the specific requirements of the question. Holistic marking of extended writing credits learners' opinions supported by evidence. Holistic assessment, unlike content-based marking, does not penalise language inadequacies as the emphasis is on the following:

· The construction of argument; 

· The appropriate selection of factual evidence to support such argument; and

· The learner's interpretation of the question.
	

	
	

	
	

	Assessment procedures of extended writing
	

	
	
	

	
	
	
1.
Keep the synopsis in mind when assessing extended writing.

2.
During the first reading of the extended writing ticks need to be awarded for a relevant introduction (indicated by a bullet in the marking guideline/memorandum), each of the main points/aspects that is properly contextualised (also indicated by bullets in the marking guideline/memorandum) and a relevant conclusion (indicated by a bullet in the marking guideline/memorandum) e.g. in an answer where there are 5 main points there will be 7 ticks. 

3.
The following additional symbols can also be used:

· introduction, main aspects and conclusion not properly contextualised

· wrong statement

· irrelevant statement
                                    
|    







|







|
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· repetition






R
· analysis






A√
· interpretation





(√
	

	
	
	
	

	4.1
	The matrix
	

	
	
	
	

	
	Use of analytical matrix in the marking of extended writing (refer to page 6)

In the marking of extended writing with reference to page 6 the given criteria shown in the matrix should be used. In assessing the extended writing note should be taken of both the content and presentation. 
At the point of intersection of the content and presentation based on the seven competency levels, a mark should be awarded.
	

	
	
	
	

	
	4.1.1
	The first reading of extended writing will be to determine to what extent the main aspects have been covered and to allocate the content level (on the matrix).

C

    LEVEL 4


	

	
	
	
	

	
	4.1.2
	The second reading of extended writing will relate to the level (on the matrix) of presentation.

C

    LEVEL 4

P

    LEVEL 5


	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	4.1.3
	Allocate an overall mark with the use of the matrix.
C

   LEVEL 4

18  –  19

P

   LEVEL 5


	

	
	
	
	

	4.2
	Use of holistic rubric in the marking of extended writing (refer to page 7)
	

	
	
	
	

	The given rubric, which takes into account both content and presentation, should be used in the marking of extended writing. 

C & P

LEVEL 5

18 − 20


	

	
	
	
	

	
	
	

	
	
	
	

	
	
	
	


	GRADE 11:  EXTENDED WRITING ANALYTIC MATRIX: TOTAL MARKS: 30
	

	PRESENTATION

CONTENT

LEVEL 7


Very well planned and structured. Good synthesis of information. 

Constructed an argument

Well-balanced argument. Sustained and defended the argument throughout.

LEVEL 6

Well planned and structured. 

Synthesis of information. 

Constructed an original argument.  Well- balanced, independent argument. Sustained and defended the argument.

LEVEL 5

Writing structured.

Constructed a clear argument. Conclusions drawn from evidence.

Evidence used to support argument. Reached independent conclusion. Evidence used to support conclusion.

LEVEL 4

Planned and constructed an argument. Evidence used to support argument. Reached independent conclusion. Conclusion not clearly supported by evidence. 

LEVEL 3

Planned and constructed an argument. Evidence used to support argument. Conclusion reached based on evidence. Writing structured.

LEVEL 2

Attempted to structure the answer. 

Largely descriptive/ some attempt at developing an argument.

LEVEL 1

Little analysis and historical explanation. No structure.

LEVEL 7

Question has been fully answered.  Content selection fully relevant to line of argument.

27 − 30

24 − 26

LEVEL 6

Question has been answered. 

Content selection relevant to a line of argument.

24 − 26

23

21 − 22

LEVEL 5

Question answered to a great extent. Content adequately covered and relevant. 

21 − 22

20

18 − 19

LEVEL 4

Question  recognisable in answer.

Some omissions/ irrelevant content selection.

18 − 19

17

15 − 16

LEVEL 3

Content selection does not always relate.

Omissions in coverage.

15 − 16

14

12 − 13

LEVEL 2

Sparse content. Question inadequately addressed.

12 − 13

11

9 − 10

LEVEL 1

Question not answered.

Inadequate

content.  

Totally irrelevant.

9 − 10

0 − 8



	GRADE 11 HOLISTIC RUBRIC TO ASSESS EXTENDED WRITING (SUCH AS AN ESSAY USING SOURCES, REPORT, NEWSPAPER ARTICLE, ETC.)
	

	
	
	
	

	LEVEL
If the candidate has demonstrated all or most of the skills listed in a particular level, she/he will be awarded a mark relevant to the category.
7

Outstanding

80 – 100%

24 – 30
Consistently focuses on topic – demonstrates a logical and coherent progress towards a conclusion

Clearly comprehends the sources

Uses all or most of the sources

Selects relevant sources

Quotes selectively

Groups sources (not essential but should not merely list sources)

Demonstrates a setting of sources in background understanding

If appropriate, deals fully with counter-argument

Refers appropriately to relevancy, bias, accuracy, limitation of sources

Expresses him/herself clearly

Concludes essay with clear focus on topic – takes a stand (i.e. reaches an independent conclusion)
6

Meritorious

70 – 79%

21 – 23
Makes a good effort to focus consistently on the topic but, at times, argument loses some focus

Clearly comprehends the sources

Uses all or most of the sources

Selects relevant sources

Quotes selectively

Perhaps, lacking some depth of overall focuses, or does not make reference to one or more relevant source.

If appropriate, makes an attempt to consider counter-argument

Rather superficial or no attempt to refer to relevancy, bias, accuracy, limitation of sources

Expression good

Concludes essay with clear focus on topic – takes a stand (i.e. reaches an independent conclusion)
5

Substantial

60 – 69%

18 – 20
Makes an effort to focus on the topic but argument has lapses in focus

Comprehends most of the sources

Uses most of the sources

Selects relevant sources

Good use of relevant evidence from the sources

Good attempt to consider counter-argument

Good attempt to refer to relevancy, bias, accuracy, limitation of source

Expression good but with lapses

Does not make an altogether convincing attempt to take a stand (i.e. limitations in reaching an independent conclusion)
4

Moderate

50 – 59%

15 – 17
Makes an effort to focus on the topic but argument has many lapses in focus

Adequate comprehension of most of the sources

Adequate use of relevant evidence from the sources

Adequate attempt to consider counter-argument

Adequate attempt to refer to relevancy, bias, accuracy, limitation of sources

Expression adequate

Makes an attempt to take a stand but there are serious inconsistencies with making links with the rest of the essay

Essay might have a tendency to list sources and “tag” on focus
3

Adequate

40 – 49%

12 – 14
Poor attempt to focus on the topic

Little comprehension of the sources

Struggles to select relevant information from the sources

No quotes – or generally irrelevant

Makes no effort to consider counter-argument – or exceptionally weak attempt

Easily characterised by listing of sources

No attempt to refer to relevancy, bias, accuracy of sources

Expression poor

Makes a very poor attempt to take a stand (i.e. battles to reach an independent conclusion)
2

Elementary

30 – 39%

09 – 11
Uses only one or two sources

Unable to identify relevant sources

No quotes – or generally irrelevant

Makes no effort to consider counter-argument

Essay characterised by listing of sources

No attempt to refer to relevancy, bias, accuracy of sources

Expression very poor

Makes a very poor attempt to take a stand – if at all
1

Not Achieved

0 – 29%

0 – 8
No attempt to focus on the topic

Uses no sources

Completely irrelevant

Answer extremely poor
Sources copied without relevance

	

	
	
	
	

	
	
	
	

	
	
	
	

	QUESTION 1:
HOW DID THE IDEAS OF SOCIAL DARWINISM AND EUGENICS INFLUENCE RACIAL POLICIES IN NAZI GERMANY?
	

	
	
	
	

	1.1
	1.1.1
	[Definition of concept using Source 1A − L1 − LO1 (AS1); 
LO2(AS1)] 

· It is a social theory that believes that some races (nations) are superior to other races (nations).

· Any relevant answer.





  (1 x 2)
	(2)

	
	
	
	

	
	1.1.2
	[Extraction of evidence from Source 1A − L3 − LO1 (AS2)]
They have inherited valuable traits from their ancestors.
  (1 x 2)
	(2)

	
	
	
	

	
	1.1.3
	[Interpretation of evidence from Source 1A − L3 − LO2 (AS3)]

· They must be taken over by powerful, civilized nations.
 (1 x 2)
	(2)

	
	
	
	

	
	1.1.4
	[Extraction of evidence from Source 1A − L3 − LO1 (AS2)]
· The word obligated.


· Any relevant answer.





 (1 x 2)
	(2)

	
	
	
	

	
	1.1.5
	[Analysis and synthesis of evidence from Source 1A − L3 – LO1

(AS3 & 4)]
· No.








 (1 x 1)
	(1)

	
	
	· No nation can be termed uncivilized.

· Nations have developed various strategies to cope with their challenges.

· The ideas of Social Darwinism are inherently racist.

· There is no scientific prove for these theories.

· Any relevant answer.




      (Any 1 x 2)
	(2)

	
	
	
	

	
	
	OR
	

	
	
	
	

	
	
	· Yes. 







  (1 x 1)
	(1)

	
	
	· Some nations are more civilized than others.

· Some nations are weaker than others.

· The theories of Social Darwinism have been scientifically 

proven.

· Any relevant explanation.



    (Any 1 x 2)
	(2)

	
	
	
	

	1.2
	1.2.1
	[Explanation using Source 1B − L1 − LO2 (AS1&AS2)]
Belief that groups can be categorised into fit and unfit groups. 









  (1 x 2)
	(2)

	
	
	
	

	
	1.2.2
	[Interpretation of evidence using Source 1B − L2 − LO1 (AS2)]
· They would get rid of the socially unfit (weak)

· Any other relevant response.



 (1 x 2)
	(2)

	
	
	
	

	
	1.2.3
	[Extraction of evidence from Source 1B − L1 − LO1 (AS2&3)]
· Sterilisation.

· Abortion

· Contraception






    (3 x 1)
	(3)

	
	1.2.4
	[Comparison of sources − L3 − LO3 (AS3&4)] 

· Both sources state that weaker cultures will die out.

· Both sources states that the superior groups 
should be encouraged to take over weaker groups.   (2 x 2)
	(4)

	
	
	

	1.3
	1.3.1
	[Interpretation of evidence from Source 1C − L2 − LO2 (AS2&3)]
· Hitler wanted to limit the Jewish population.

· Hitler wanted to discourage the Jews from getting more 

children.

· An relevant answer.




  (Any 1 x 2)
	(2)

	
	
	
	

	
	1.3.2
	[Extraction of evidence from Source 1C − L1 − LO1 (AS1)]
· They were forbidden to give private tutoring to non-Jews.

· They were forbidden to work in the public service.     (2 x 2)
	(4)

	
	
	
	

	
	1.3.3
	[Analysis and Interpretation of evidence from Source 1C − L3 –

LO2 (AS3&4)]
· They would lose clients.

· They would have to close their practices.

· They would become poor.

· Their standard of living will drop.

· They would have to look for alternative work.
  (Any 2 x 1)
	(2)

	
	
	
	

	
	1.3.4
	[Comparison of sources − L3 − LO3 (AS2&3)]
· Source 1B states that social problems can be solved by 
getting rid of certain sections of the population (discriminating against them).

· In Source 1C discriminatory measures are being applied
against the Jews.


· Any other relevant response.


   (Any 2 x 2)
	(4)

	
	
	
	

	1.4
	1.4.1
	[Interpretation and analysis from Source 1D − L2 − LO2 (AS2&3)]
· They did not get enough food.

· Many were starved to death.

· Received no medical treatment.

· Living conditions were very unhygienic.

· Any relevant answer.




  (Any 2 x 2)
	(4)

	
	
	
	

	
	1.4.2
	[Analysis of evidence from Source 1D − L3 − LO3 (AS2)]
· Very useful. It shows how badly Jews were treated in Nazi-Germany

· Any relevant answer.
	

	
	
	
	

	
	
	OR
	

	
	
	
	

	
	
	· Not useful. Photo could have been taken in any country.

· Person could be in bad state because of medical reason.


· Any relevant answer.




   (Any 1 x 2)
	(2)

	
	
	
	

	
	
	
	


	1.5
	[Analysis, synthesis and interpretation of evidence from all sources − L2 – 

LO1 (AS1&2); LO2 (AS1,2&3); LO3 (AS1,2,3&4)]
· Social Darwinism and Eugenics are social theories that belief in 

social seperation of races.

· These theories state that some races are superior to others.

· Superior races are obliged to take over weaker races.

· These theories have been used to discriminate against the Jews 

in Nazi-Germany.

· Jews were blamed for all Germany’s problems.

· Concerted efforts were made to exterminate all Jews.

· Nearly 6 million Jews were killed in the Holocaust.


· Any other relevant response.




	(6)

	
	
	
	

	
	Use the following rubric to allocate a mark
	

	
	
	
	

	
	LEVEL 1 

· Use evidence in an elementary manner.

· Show little or no knowledge about the influence of Social Darwinism and 
Eugenics on the racial Policies of Nazi- Germany.

· Use evidence partially or cannot report on 
topic.

Marks: 0 − 2

LEVEL 2

· Evidence is mostly relevant.

· Show evidence and knowledge about the influence of Social Darwinism and 
Eugenics on the racial policies of Nazi-Germany.
· Use evidence in elementary manner.
Marks: 3 − 4

LEVEL 3

· Use relevant evidence.

· Show a thorough knowledge about the influence of Social Darwinism and 

Eugenics on the racial policies of Nazi- Germany.

· Use evidence in an effective and organised paragraph.

Marks: 5 − 6


	(6)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	

	
	
	
	


	1.6
	EXTENDED WRITING
	

	
	
	
	

	
	1.6.1
	[Analysis, synthesis and the ability to construct a coherent 

argument based on evidence – L3 – LO2 (AS2&3); LO3 (AS2,3&4)]
	

	
	
	
	

	
	
	Candidates should include the following aspects in their response:
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	
	Candidates should outline the measures taken by Nazi-

Government to discriminate against the Jews and provide 

examples. 
	

	
	
	
	

	
	
	MAIN ASPECTS
	

	
	
	· Introduction: Candidates should focus on the discriminatory measures taken against the Jews.
	

	
	
	
	

	
	
	ELABORATION

· Hitler regarded the Jews as ‘untermenschen’(subhumans).

· The Nazi’s systematically attacked Jewish businesses.

· The Jews were excluded from civil service and professions.

· Marriage between Jews and Germans were forbidden.

· The Jews were forbidden to use public amenities.

· The Jews had to carry a pass book stamped with the letter “J”.

· From 1941 the Jews were forced to wear the Yellow Star.

· Masses of Jews were sent to concentration camps without a 


         trial.

· Any relevant answer.

· Conclusion: Candidates should tie up their argument with a relevant conclusion.  
	

	
	
	
	

	
	
	Use the matrix on page 7 to mark this question.
	(30)

	
	
	
	


	
	1.6.2
	[Analysis, synthesis and the ability to construct a coherent 
argument based on evidence − L3 − LO2 (AS2&3); 

LO3 (AS2,3&4)]
	

	
	
	
	

	
	
	The candidates should first include the following in their response.
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	Candidates should explain Social Darwinism and Eugenics and 

how these theories were used to infringe on the human rights of 

the Jews.
	

	
	
	

	
	
	MAIN ASPECTS
	

	
	
	· Introduction: Candidates should focus on social theories and how it impacted on the Jews in Nazi-Germany.
	

	
	
	
	

	
	
	ELABORATION

· Social Darwinism and Eugenics are social theories that 
believe in the social segregation of races.
· These theories state that some races are superior to others.

· These theories believed that the socially unfit and weak 
should be weeded out.

· These theories have been used to discriminate against the 
Jews.

· Germans were encouraged to boycott Jewish businesses.

· Jews were excluded from civil service and professions.

· Marriage between Jews and Germans were forbidden.

· Teachers not allowed to privately tutor non-Jews.

· Jews were forbidden to use public amenities.

· Jews had to carry a pass book stamped with the letter “J”.

· From 1941 Jews had to wear the Yellow Star.

· In Jan 1942 it was decided on mass extermination of Jews.

· ± 6 million were killed in concentration camps.

· Conclusion: Candidates should tie up their argument with a relevant conclusion.
	

	
	
	
	

	
	
	Use the holistic rubric on page 8 to mark this question.
	   (30)
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	QUESTION 2:
HOW DID THE DECOLONISATION PROCESS EVENTUALLY LED TO THE FREEDOM AND INDEPENDENCE OF THE AFRICAN STATES?
	

	
	
	
	

	
	2.1.1
	[Interpretation of evidence from Source 2A − L1 − LO2 (AS3)]
· Wanted to control Europe/world under German control.
· Responsible for the outbreak of the war.            (Any 1 x 2)
	(2)

	
	
	
	

	
	2.1.2
	[Interpretation and analysis of evidence from Source 2A − L1 − LO2 (AS3)]
· Wanted to justify British imperialism.
· Created the impression that Britain wanted world peace.
· Any relevant answer.                                        (Any 1 x 2)
	(2)

	
	
	
	

	
	2.1.3
	[Interpretation and analysis of evidence from Source 2A − L1 − LO2 (AS3)]
· They thought that the Nazi’s would control the world.        
· Any other relevant answer.



        (1 x 2)
	(2)

	
	
	
	

	
	2.1.4
	[Interpretation of evidence from Source 2A − L1 − LO2 (AS3)]
· Most of the African colonies under British control.     (1 x 2)
	(2)

	
	
	
	

	
	2.1.5
	[Extraction of evidence from Source 2A − L1 − LO1 (AS3)]
· “each tribe must rule itself”



        (1 x 2)
	(2)

	
	
	
	

	2.2
	2.2.1
	[Interpretation of evidence from Source 2B − L1 − LO1 (AS3)]
· Africa.






        (1 x 2)
	(2)

	
	
	
	

	
	2.2.2
	[Interpretation of evidence from Source 2B − L1 − LO1 (AS3)]
· The European colonial powers.


         (1 x 1)
	(1)

	
	
	
	

	
	2.2.3
	[Interpretation and analysis of evidence from Source 2B − L1 − LO2 (AS3)]
· No. 
· The colonial powers exploited the colonies’ economies and politically suppressed their governments. Abused human rights in the colonies.

· Any relevant answer.
	

	
	
	
	

	
	
	OR
	

	
	
	
	

	
	
	· Yes.
· Africa colonies experienced political and economical prosperity under the control of the colonial powers.

Social development of colonies.

· Any relevant answer.



 (Any 2 x 2)
	(4)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	2.2.4
	[Evaluation of evidence from Source 2B − L2 − LO2 (AS3)]
· The comment of the black figure show that the African colonies were not impressed with the imperialist attitude of the colonial powers.
· The nonchalant attitude of the black figure show that they (colonies) are dissatisfied and unhappy.
· They feel that they were exploited the fact that they were left sitting with the laws and the imperialist had control over their land.





 (Any 1 x 3)
	(3)         

	
	
	
	

	2.3
	2.3.1
	[Interpretation of evidence from Source 2C − L1 − LO1 (AS3)]
· The exploitation of resources.

· The oppression of people.


        (2 x 1)
	(2)

	
	
	

	
	2.3.2
	[Analysis of historical concepts from Source 2C − L1 − LO2

(AS1)]
(a)
System where one country control another country political 
and economical-military occupation.

· Any other relevant answer.



(Any 1 x 2)
	(2)

	
	
	
	

	
	
	(b)
A violent guerrilla/freedom movement that attacked the 
white people (British) in an attempt to free Kenya.

· Any other relevant answer. 


 (Any 1 x 2)
	(2)

	
	
	
	

	
	2.3.3
	[Interpretation of evidence from Source 2C − L2 − LO2 (AS3)]
· In a violent manner.

· The violent terror campaign of the Mau-Mau.

· The whites were driven out.



 (Any 2 x 2)
	(4)

	
	
	
	

	2.4
	2.4.1
	[Interpretation of evidence from Source 2D − L1 − LO1 (AS3)]
· Refers to the European colonial powers and the African colonies.

· Whites and the blacks.



            (Any 1 x 2)
	(2)

	
	
	
	

	
	2.4.2
	[Extraction of evidence from Source 2D − L1 − LO1 (AS2)]

· France.






        (1 x 1)
	(1)

	
	
	
	

	
	2.4.3
	[Evaluation of evidence from Source 2D − L2 − LO2 (AS3)]
· To guide them to independence.

· To give freedom to the colonies.

· Develop the colonies.

· Give them respects for democratic values.

· Any other relevant answer.



 (Any 2 x 2)
	(4)

	
	
	
	

	
	2.4.4
	[Interpretation of evidence from Source 2D − L2 − LO2 (AS3)]
· Fear of violent uprisings in colonies.

· The task of colonial powers completed in Africa.

· Realised that the quest/march to freedom cannot be stopped.

· Knowledge of democratic government system.

· Any other relevant answer.



 (Any 1 x 2)
	(2)

	
	
	
	

	2.5
	[Interpretation, analysis and synthesis of evidence from all source − L3 − LO2 (AS3)]
· Candidates should include the following in their response:

· Black (African) soldiers forced because of colonialism.

· Most of them fight on the side of Britain.

· Fought against German and Italian troops in Africa.

· Get to know revolutionary political ideas e.g. democracy, liberalism, freedom and equality.

· Wanted freedom and independence from the colonial powers.

· Any other relevant answer.
	

	
	
	
	

	
	Use the following rubric to allocate a mark:
	

	
	
	
	

	
	LEVEL 1
· Use evidence in an elementary manner.
· Shows no or little knowledge about the 
      African soldiers’ role in the war.

· Uses evidence partially to report on topic or cannot report on topic.
  Marks: 0 − 2

LEVEL 2

· Evidence is mostly relevant.

· Shows an understanding and knowledge
      about the African soldiers role in the war.

· Uses evidence in a very basic manner.

  Marks: 3 − 4

LEVEL 3
· Uses relevant evidence.

· Demonstrates a thorough understanding about the African soldiers role in the war. 
· Uses the evidence effectively in an organised paragraph.

  Marks: 5 − 6


	(6)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	2.6
	EXTENDED WRITING
	

	
	
	
	

	
	2.6.1
	[Interpretation, analysis, synthesis and the ability to construct an argument based on evidence − L2 − LU2 (AS3&4)]
	

	
	
	
	

	
	
	Candidates should include the following in their response:
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	
	Candidates must explain how the Second World War and other factors led to the decolonisation process and the eventual freedom and independence of the African states.
	

	
	
	
	

	
	
	MAIN ASPECTS
	

	
	
	· Introduction: Candidates should focus on the factors that led to the decolonisation process.
	

	
	
	
	

	
	
	ELABORATION

· Outbreak of the Second World War (1939).

· Western revolutionary political ideas e.g. democracy, liberalism, freedom and equality.

· Development and urbanisation process of blacks.

· The role of the UNO − Declaration of Human Rights.

· The role of the superpowers − USA and the USSR/

(New world order).
· The role of the missionaries/mission schools − education of blacks

· The rise of a wealthy middle-class (elite).

· The ideas of Pan-Africanism

· The forming of political parties and freedom organisations.

· Decolonisation led to the rise of African nationalism.

Any other relevant response

· Conclusion: Candidates should tie up their argument with a relevant conclusion.






	

	
	
	
	

	
	
	Use matrix on page 7 to mark this question.
	(30)

	
	
	
	

	
	2.6.2
	[Interpretation, analysis and synthesis of evidence from sources to construct an argument – L2 − LO3 (AS3&4)]
	

	
	
	
	

	
	
	The candidates should include the following in their response:
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	
	Candidates must discuss and indicate how the outbreak of the Second World War influenced the process of decolonisation in Africa.
	

	
	
	
	

	
	
	MAIN ASPECTS
	

	
	
	Introduction: Candidates should focus on the role of the Second World War in the decolonisation process in Africa.
	

	
	
	
	

	
	
	
	

	
	
	ELABORATION
· Britain fought against Hitler (Nazi-Germany) and Italy.

· Many African colonies were under the control of Britain.

· African (black) soldiers fought on the side of the Allied Forces.

· Exposed to new revolutionary political ideas e.g.

democracy, liberalism, equality and freedom.

· Weakening of colonial powers e.g./lost battles against Germany.

· Colonial powers drained financially.

· British imperialism ended in Asia.

· Formation of the UNO − strive for basic human rights.
· Any other relevant response.

· Conclusion: Candidate should tie up their argument with a relevant conclusion. 
	

	
	
	
	

	
	
	Use the holistic rubric on page 8 in this document to assess this extended writing.
	(30)
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	QUESTION 3:    WHAT SIGNIFICANT ROLE DID WOMEN OF DIFFERENT 
RACE GROUPS PLAY IN RESISTING THE APARTHEID                     
LAWS IN THE 1950s?
	

	
	
	
	

	3.1
	3.1.1
	[Extraction of evidence from Source 3A – L1 − LO1 (AS3)]
· They marched so that the pass laws could be abolished.








        (1 x 2)
	(2)

	
	
	
	

	
	3.1.2
	[Interpretation of information from Source 3A − L1 – LO2 (AS3)]

· Government ignored the petitions and Prime Minister Strijdom was not present in the offices.

· The civil servants looked astonished.

· Officials felt that petitions were not important to receive consideration.

· Any other relevant response.


 (Any 2 x 2)
	(4)

	
	
	
	

	
	3.1.3
	[Interpretation and analysis of evidence − L2 – LO2 (AS3)]

· Women are strong and powerful.

· Resilient (They were the strength behind the men but now will become more active).

· Government will regret its decision of imposing pass laws on women.

· Government will pay for what it has done.

· Any other relevant response.


 (Any 2 x 2)
	(4)

	
	
	
	

	3.2
	3.2.1
	[Interpretation of evidence from Source 3B − L2 − LO2 (AS2&3)]

· It show the multiracial nature of women’s protest in 1956.

· Protest is different because only women were participating.

· Any other relevant response.

            (Any 2 x 2)
	(4)

	
	
	
	

	
	3.2.2
	[Interpretation of evidence from Source 3B − L2 − LO2 (AS3)]

· It shows women of different races.
· Clothing of women is also different.
· Leaders were chosen to show multiracial society
· Out of every race group a leader were chosen
· Any other relevant answer



 (Any 3 x 2)
	(6)

	
	
	
	

	
	3.2.3
	[Interpretation of evidence from Source 3B − L2 − LO2 (AS3)]

· To acknowledge the contribution of women who played a role in the struggle for freedom in South Africa.



· It marked an important step in the long struggle against apartheid that eventually led to a democratic South Africa. 

· To understand how hard was to end apartheid and how many sacrifices had to be made.

· Any other relevant response.


        (3 x 2)
	(6)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	3.2.4
	[Comparison of Sources 3A and 3B – L3 – LU3 (AS3&4)]
· Source 3A gives a description of the event.

· Source 3A names the four different women leaders.

· Source 3B shows in reality what is described in Source 3A.

· Source 3B shows the FOUR women of different races with the petitions in their hands
.


 (Any 2 x 2)
	(4)

	
	
	
	

	3.3
	3.3.1
	[Interpretation of evidence from Source 3C − L2 − LO2 (AS3)]

· Resistance

· Solidarity

· Unity

· Togetherness

· Black power

· Power to the people

· Mayibuye i-Afrika (Return of Africa)
· Any other relevant response.


 (Any 2 x 2)
	(4)

	
	
	
	

	3.4
	3.4.1
	[Extraction of evidence from Source 3D – L1 – LO1 (AS3)]
· Suffering of every family.

· African men in particular were arrested.

· Pass laws restricted the freedom of movement.

· People stayed for weeks in cells awaiting trial.

· There were raids and loss of pay.

· Africans waited for long hours to obtain a pass.

· Forced into farm labour.

· Families were broken up.



 (Any 5 x 1)
	(5)

	
	
	
	

	3.5
	3.5.1
	[Interpretation, analysis and synthesis of evidence from all sources − L3 − LO2 (AS3)]

· Candidates should include the following in their response:

· Women of all race groups have played a pivotal role in the history of resistance.

· Pass Campaign of 9 August 1956 worthy of note.

· Four women were chosen as leaders for the day.

· Lillian Ngoyi (African), Helen Joseph (White), Rahima Moosa (Indian) and Sophie Williams (Coloured) – delivered petitions to J.G. Strijdom to the Union’s Building

· Women’s contribution in the Congress Alliance, 

· Treason Trial 1956 women leaders were also arrested.

· Women were given highest honour “Isithwalandwe” –highest honour of the ANC. 

· 1959 Beerhall Campaigns in Cator Manor – women’s role.

· Women role in the armed struggle.

· New constitution and women’s position and status.

· Any other relevant answer.
	(6)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	Use the following rubric to allocate a mark.
	

	
	
	
	

	
	LEVEL 1

· Use evidence in an elementary manner.
· Shows no or little knowledge about the contribution made by South African women in the struggle the discriminatory laws in South Africa.
· Uses evidence partially to report on topic or cannot report on topic.
Marks: 0 − 2

LEVEL 2

· Evidence is mostly relevant.

· Shows an understanding the contribution made by South African women in the struggle the discriminatory laws in South Africa.
· Uses evidence in a very basic manner.

Marks: 3 − 4

LEVEL 3
· Uses relevant evidence.

· Demonstrates a thorough understanding about the contribution made by South African women in the struggle against the discriminatory laws in South Africa.

· Uses the evidence effectively in an organised paragraph.

Marks: 5 − 6


	

	
	
	
	

	3.6
	EXTENDED WRITING
	

	
	
	
	

	
	3.6.1
	[Analysis, synthesis and the ability to construct a coherent 
argument based on evidence – L3 – LO2 (AS2&3); LO3 (AS2,3&4)]
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	
	Candidates should highlight growth and reaction of resistance movements during the period 1948 and 1958. They should also highlight that it was a form of protest and defiance against the legislative measures of discrimination and separation.
	

	
	
	
	

	
	
	MAIN ASPECTS
	

	
	
	Introduction: The candidates should state the growth and reaction of resistance movements gradually increased in intensity between 1948 and 1958 against apartheid.
	

	
	
	
	

	
	
	ELABORATION

· Programme of Action – 1949

· The Defiance Campaign – 1952

· Education boycott – 1954

· Congress Alliaince and Freedom Charter – 1955

· The Anti-Pass Campaign by women to the Union Buildings – 1956

· The Treason Trial – 1956
· Some might mention other actions after 1956 e.g continuing protests against the extension of the pass laws, SACTU pound-a-day-campaign of 1957, etc.

· The bus boycotts – 1957

· Split in the ANC – formation of the PAC (as a result of disagreement)
· Conclusion:  Candidates should tie up their arguments by highlighting that this period involved passive opposition to apartheid.


	

	
	
	
	

	
	
	Use the matrix on page 7 to mark this question.
	(30)
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	3.6.2
	[Interpretation, analysis and synthesis of all sources to to construct a coherent argument based on evidence – L3 – LO2 (AS2&3); 
LO3 (AS2,3&4)]
	

	
	
	
	

	
	
	SYNOPSIS
	

	
	
	Candidates should highlight the contribution made by women of all races in the struggle for freedom and democracy in South Africa. They should also highlight that it was not only black liberation movements that freed South Africa from the chains of apartheid.
	

	
	
	
	

	
	
	MAIN ASPECTS
	

	
	
	Introduction: The candidates should state the conribution made by women of all races in South Africa, from the 1950s to the present.
	

	
	
	
	

	
	
	ELABORATION

· Women of all race groups played a role in the history of resistance.
Highlight − 1956 Pass Campaign of 9 August 1956 is 

noteworthy
· Delivery of petitons to the Strijdom’s office in the Union 
Building, Pretoria.
· “Stijdom, you have tampered with women, you have struck a 
rock”
· Women’s organisations such as the ANC Women’s League, Black Sash, and FEDSAW played a significant role in the 
fight for justice, freedom and equality.
· Role of Black Sash – defending human rights issues.

· Campaign to oppose government plans to disenfranchise coloured voters in the Cape.
· Staged public protests, wearing back sashes as a symbol of mourning for the constitution. 

· 1956 Treason Trial many women leaders were arrested

· Women’s contribution was a challenge to the to the sexist 

· notion that women were subordinate, passive, politically inactive, lacked leadership and largely confined to 

domestic work as wives and mothers.

· Since 1960’s women have been detained, banned, 

banished and forced into exile.

· Women joined the armed struggle as full participants.

· Women joined trade unions and gave impetus to 

educations and political campaigns.

· Any other relevant response.

· Conclusion:  Candidates should tie up their arguments by highlighting the role played by women in opposition to apartheid.
	

	
	
	
	

	
	
	Use the holistic rubric on page 8 in this document to assess this extended writing.
	(30)
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